
INTRODUCTION
• Background: Peer-assisted learning (PAL) is an educational method which is frequently applied in academic

teaching. The interplay between peer teachers and learners who are at a similar academic level is a main
feature of PAL. It is assumed that peer teachers benefit from participating in PAL, however, the knowledge
about their perception of motivation and rewards is sparse. Therefore, we designed an instrument to
measure the perception of intrinsic motivation and rewards of peer teachers from 3 different PAL programs.

• Aim: Investigate the peer teachers' perception of intrinsic motivation and rewards within the context of
peerassisted learning.

METHODS
• Study cohort: 227 peer teachers from 3 different peer-assisted learning (PAL) programs (ANA: Anatomy,

NEP: Neurophysiology and PTP: Peer Teaching Program), which have different didactic and content-related
features.

• Instrument: Multiscale instrument with items that measure the perception of intrinsic motivation and 5
reward categories (Supporting Others, Self-Improvement, Feedback, Financial and Negative Rewards) on a
five-point Likert scale (1: “fully agree”, 5: “do not agree at all”).

RESULTS
• Peer teachers highly valued the importance of intrinsic motivation as well as rewards from different reward

categories (Supporting Others, Self-Improvment, Financial and Feedback, Fig 1, A). Negative rewards were
less appreciated.

• Items that address intrinsic motivation (median = 1, IQR = [1;2]) were more strongly appreciated than items
which address rewards (grouped median = 2, IQR = [1;2], exlcuding negative rewards, Fig 1, B).

• Overall, the reward category Supporting Others was valued most.
• ANA peer teachers appreciated aspects of skill development more compared to NEP and PTP peer teachers.

NEP peer teachers valued financial rewards as well as personal interaction more when compared to the two
other groups. PTP peer teachers rated items regarding their teaching performance as important as opposed
to NEP and PTP peer teachers (Fig 2). These items reflect the didactic and content-related features of the 3
PAL programs (Fig 3).
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CONCLUSION

• Overall, peer teachers were highly intrinsically motivated.

• The reward category Supporting Others was appreciated the most when compared to the reward

categories Self-Improvement, Financial and Feedback.

• The perception of rewards reflected the didactic and content-related features of the 3 PAL

programs.
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